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Description of regular education lesson:

The teacher reads a short story entitled Miss Nelson is missing, by Harry Allard. The teacher leads the students on a book walk and asks the students to give their descriptions about the book by viewing the cover, back of the book, and inside of the first few pages. The teacher picks out two pages in the middle of the story and asks the students to predict what will happen in the story. This activity gets the students engaged and teaches them to infer. The teacher then puts a few words on their word wall to introduce to the students that they may recognize within the text. These words are: refused, exclaimed, misbehaving, swarm, and detective.

While the teacher reads the story out loud, she asks the class to clap out the new word they hear in the story. I notice that several students forget to do it with the first word, but they quickly understand and know to clap on the next several sight words that she reads out loud. After the lesson, the teacher draws a vinn diagram to compare and contrast Miss Nelson and Miss Swamp. She puts this graph on the smart board, and students raise their hand to help her fill in the graph. After the activity, the teacher hands out copies of a reader’s theatre script. There are five students involved in the script, and both the teacher and I assign ourselves parts. We play the teachers in the script, in order to help guide the students as they haven’t had a lot of experience with a reader’s theatre activity yet. After the reading, the teacher asks for seven new volunteers, and the students read through the script a second time. 

After the reader’s theatre, the students are given a writing assignment to write 3-4 sentences of what would happen if the cooperating teacher was out for the day. What would the substitute be like? Would the students behave or not behave? They are also asked to incorporate as many of the sight words as possible in their writing, and to circle the words they used.
Standards addressed in the regular education lesson:

· CCSS.ELA-Literacy.RL.1.1 Ask and answer questions about key details in a text.
· CCSS.ELA-Literacy.RL.1.2 Retell stories, including key details, and demonstrate understanding of their central message or lesson.
· CCSS.ELA-Literacy.RL.1.4 Identify words and phrases in stories or poems that suggest feelings or appeal to the senses.
Additional standards addressed in tutoring session:
· CCSS.ELA-Literacy.RF.1.4a Read grade-level text with purpose and understanding.
  CCSS.ELA-Literacy.RF.1.4b Read grade-level text orally with accuracy, appropriate rate, and expression. 
·  CCSS.ELA-Literacy.RF.1.4c Use context to confirm or self-correct word recognition and understanding, rereading as necessary.
Activities, Modifications, and Accommodations for Students with Special Needs

 
I accommodated my student by modifying the teacher’s original reading and mini- word study lesson. I show Jessie the book. I ask them to view the cover of the book and tell me three interesting facts of what they think the book is about. He actually gives me more five interesting facts, which I readily accept and note. I ask him to read the title out to me, and he is able to correctly read the title. I then point to the author, illustrator, and copyright information of the book. I ask Jessie to predict what is going to happen in the book. H tells me he thinks the students will be getting a new teacher. I have him write this down on a postcard so we can review after we are done reading. 
After he reads the story out loud, we work on going back and identifying the words he had trouble identifying. He wrote down three words he didn’t understand on the post-it note, along with one page number we needed to back to in which he had several miscues. It is interesting to note that I did not point out this page number for him to write down, he actually did it himself without any prompting. We reread the passage four times in order for him to feel comfortable enough to go in. (This included: reading the text out loud, reading it silently to himself, Jessie re-reading the passage and having me guide him, and finally, he read the passage out loud correctly without any miscues.)

Instead of having Jessie immediately go into identifying words by reading the actor’s script out loud, we did our standard exercise of clapping out the sounds and decoding the words. As a modification, I cut down the length of the reader’s scrip and assigned Jessie a part. I assigned myself the other parts, and we did this activity together. Jessie did great during the reader’s theatre, and even modeled emotion while reading his part. After Jessie is done reading, I go back over the high frequency words we read in the lesson. We do two rounds of flash cards, and then he works on a mix and match game with the picture and word association.

While I had planned on a writing activity for Jessie, we did not have time to do it due to time constraints and because he had taken longer to read through the text additional times in order to go on with the text. Instead, I explained the assignment to him and gave it to him to complete during his independent time or to take home. The assignment was to create a missing poster for Miss Nelson. He was asked to write two to three sentences in order to describe when, where, and how Miss Nelson was missing. He also needed to draw what Miss Nelson looks like. Since he didn’t have time to complete the activity, we outlined what he would write about in order to use it as a guide.
Instruction Rationale with BRI analysis

My student’s performance from the oral reading passage helped me in constructing this lesson that was modified from the cooperative teacher’s lesson. I had noticed in the BRI analysis, that my student frequently substituted words and would rush through the passages. I noticed in this particular lesson that Jessie did not struggle so much with omitting or substituting words. Instead, he remembered the strategies we had been working on to decode the words and was able to re-read the text he had several miscues on, and read the passage fluently. This particular text was easier for my student to read. I was pleased to note that this particular text was on a first grade level, and he rated independent on it. His GWM was 95, the highest out of any of the reading lessons we had done.
Student’s Performance
Jessie’s fluency improved from his last tutoring session. His last GWM was at an 80, and this time he was able to obtain 95 WPM. After he and I reread the page he had had several miscues on, he was able to obtain 100% fluency. Jessie received an 95% on the comprehension questions I asked during and after the reading. He only missed one out of the fifteen questions asked.  Jessie was able to model comprehension and fluency when we worked through the sight word flash cards and word matching game. 
Extension and Modification of lesson based on student performance
Based on my student’s performance while reading, I felt he was ready to participate in the reader’s theatre activity. As a modification, I had the length of the script cut down so that we would only have to concentrate on two pages and would then get the opportunity to do an additional read, if needed. As with every lesson, he received a copy of sight words that I introduced in the lesson. In our next lesson, we will briefly review these words before the beginning of the lesson. 
